
Whole School Approaches:
The student as individual

Michael O’Neill and Enisa Saban
March 2005



AcademicAcademic startingstarting pointspoints

•• Marshall (1995) Marshall (1995) 
•• Robert Robert SlavinSlavin (2004) (2004) Educational PsychologyEducational Psychology––

Theory and PracticeTheory and Practice..

•• Responding to Ethical DilemmasResponding to Ethical Dilemmas Dr.IouriDr.Iouri
ZagoumennovZagoumennov,  (1994),  (1994)

•• John Dewey () John Dewey () Democratic TheoryDemocratic Theory

•• Barry Barry KanpolKanpol() () Response to  Postmodern Theory on Response to  Postmodern Theory on 
EducationEducation

•• VigotskyVigotsky-- DevelopmentalDevelopmental StagesStages



•• Not surprisingly, studies of one adultNot surprisingly, studies of one adult--one one 
student tutoring find substantial positive effects student tutoring find substantial positive effects 
of tutoring on student achievement. One major of tutoring on student achievement. One major 
reason for the effectiveness of tutoring is that reason for the effectiveness of tutoring is that 
the tutor can provide the tutor can provide individualiindividualissed instruction, ed instruction, 
tailoring instruction precisely to a studenttailoring instruction precisely to a student’’s s 
needs. In addition, educational innovators have needs. In addition, educational innovators have 
long tried to simulate the onelong tried to simulate the one--toto--one teaching one teaching 
situation by situation by individualiindividualissinging instruction.instruction.



WholeWhole schoolschool approachesapproaches

•• This presentation will look at an integrated This presentation will look at an integrated 
system for system for maximimaximissinging student achievement and student achievement and 
professional development of the teacherprofessional development of the teacher,, based based 
on approaching the student as an individual. The on approaching the student as an individual. The 
session will look at reasons, implementation and session will look at reasons, implementation and 
success of a project carried out in the speakersuccess of a project carried out in the speaker’’s s 
school and how it can also be adapted to suit school and how it can also be adapted to suit 
specific purposesspecific purposes..



WhatWhat diddid thethe schemescheme involveinvolve??
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TheThe desireddesired effectseffects

•• FocusFocus on on creatingcreating individualisedindividualised instructioninstruction
RefineRefine thethe teacherteacher’’ss approachapproach toto suitsuit individualindividual
studentsstudents learninglearning needsneeds

•• TargetTarget PopulationPopulation FocusFocus andand DecisionDecision
EmphasisEmphasis

•• IncreaseIncrease in in teacherteacher--studentstudent interactioninteraction
•• StudentsStudents’’ attitudeattitude towardstowards learninglearning-- motivationmotivation
•• StudentsStudents’’ achievementachievement



TheThe desireddesired effectseffects

•• MaximisingMaximising professionalprofessional developmentdevelopment
•• IncreasingIncreasing teacherteacher cooperationcooperation
•• ApplyingApplying thethe appropriateappropriate teachingteaching strategiesstrategies in in 

thethe lessonlesson..



STUDENTS’ QUESTIONNAIRE RESULTS



Teacher/Student interaction
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PRE-TEST
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Students’ positive attitudes towards learning
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Students’ Achievement
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Begginer Intermediate Advanced
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TEACHERS’ QUESTIONNAIRE RESULTS



Applying the appropriate teaching methods in the lesson
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Teachers’ interaction with each other
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Teachers’ professional development
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Analysis and implementation of the Analysis and implementation of the 
schemescheme

•• CaseCase StudyStudy-- howhow thethe systemsystem workedworked throughoutthroughout
thethe yearyear



ImplicationsImplications of of thethe projectproject andand itsits
futurefuture..

•• AAccountabilityccountability maymay erode relationships of erode relationships of 
responsibility responsibility 

•• PPersonaliersonalissed educational managered educational managerss
•• StudentStudent inputinput intointo theirtheir ownown educationaleducational processprocess
•• ApplyApply thethe conceptsconcepts of of MasteryMastery LearningLearning

Benjamin Benjamin Bloom'sBloom's LearningLearning forfor MasteryMastery model, model, 
withwith refinementsrefinements mademade byby BlockBlock

•• TeachersTeachers’’ accountabilityaccountability andand time time managementmanagement--
willwill decreasedecrease as time as time goesgoes byby..



WhyWhy wholewhole schoolschool ??

•• WiderWider rangerange andand amountamount of of evidenceevidence withwith whichwhich
toto assessassess andand determinedetermine thethe appropriateappropriate
individualisedindividualised actionaction plan plan forfor eacheach studentstudent??

•• BalanceBalance betweenbetween thethe 4 4 languagelanguage disciplinesdisciplines



HowHow can can thethe systemsystem becomebecome wholewhole
schoolschool??

•• OtherOther subjectssubjects’’ contributioncontribution toto thethe developmentdevelopment
of of studentsstudents’’ languagelanguage skillsskills-- commoncommon assessmentassessment
andand collectioncollection of of evidenceevidence: : commoncommon areaarea forfor
collectingcollecting andand referringreferring toto thethe infoinfo-- computercomputer
sharingsharing of of infoinfo lessless time time consumingconsuming thanthan
meetingsmeetings –– computercomputer useuse actuallyactually savessaves time.time.

•• ModerationModeration meetingsmeetings



ReferenceReference PointsPoints

•• Saskatchewan Education.Saskatchewan Education.
The Adaptive Dimension: In Core The Adaptive Dimension: In Core 
CurriculumCurriculum
Regina, SK:Regina, SK:
Saskatchewan EducationSaskatchewan Education


